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This paper is based upon a vision of education shared and
implemented by a number of scholars, both in Russia and
across the world [2, 3, 4, 5]. It is possible and necessary to
debate the aptness of the term “global education”. But it is sense-

less and harmful to debate the necessity of taking into account the \ :
growing interpenetration of cultures and the need to prepare people \

for life in the contemporary world. " A
Global Education substitutes nothing, and excludes nothing from S -l ‘:‘é‘:
the achievements of worldwide pedagogy. It is rooted in present-day ““""’f}“—‘«‘;
realities, but it deals with the inevitable, and thus unites the present and '
the future. It is sometimes called "education for the future”. -
The ideas of Global Education originated soon after World War Il, but became g

prominent in the ‘60s and ‘70s. In those decades mankind came to realize that
the world was getting a much smaller place, no part of it securely isolated from
others. Global Education is based on the beliefs that “schools have not been doing
well enough to prepare young people for life in the future they will inherit.." [5, p. 12].

In 1992-1996, several schools and higher institutions in Russia and the USA formed
a network under the aegis of the Ministry of Education and the American Forum for Global
Education. Russian educators were represented by teams from Moscow, St Petersburg,
Krasnoyarsk, Ryazan, Barnaul, Sochi, Volzhsk, Cheboksary, Vladimir. The united efforts of
partner institutions in meeting a common goal resulted in integrating the pre-service and
in-service teacher education experience to specify strategies for disseminating Global Educa-
tion across the two respective countries. These efforts materialized in several international
conferences, an exchange of secondary school students, schoolteachers and university
educators, as well as a number of publications.

But Global Education has never been viewed unanimously. Sometimes too much empha-
sis is laid on the multicultural perspective; sometimes Global Education is associated with
environmental awareness. We believe it is all this, and much more.

Global Education, which treats the world as a complex, ever-changing entity with its
intensified problems and crises, can be defined as education, systemic by its nature, holistic
in approach and structure, using integration as a strategic basis, and employing modern
pedagogical strategies and technologies as a tool for imparting knowledge, attitudes, and
competencies. The ultimate aim of Global Education is to shape an individual who:

»  possesses a multi-perspective and multi-dimensional vision of the world as a unity
composed of interdependent factors, phenomena and processes;

« applies critical and creative thinking in everyday life;

* is committed to and has the necessary skills for life-long self-propelled learning;

* has a capacity for self-knowledge and self-adjustment;

» has a capacity for empathy and altruism and tolerance, and an appreciation for diversity
in human viewpoints, beliefs, and customs;

* is prepared to challenge chauvinism in all its forms;

» has a sense of responsible citizenship, extending from his or her immediate community
to the whole world;

+ isready to make decisions and take actions after considering long-term consequences [6].

Not every lesson can focus on global problems, and not every task can breed global
attitudes. Many lessons aim at providing students with factual material as a basis for fur-



ther integration in a global perspective. Thematically, they may appear very insignificant

and irrelevant for a global vision. But it seems a grave misconception to subdivide lessons

into “global” and “traditional”. Rather, they can be classified into “global” and “globally-
oriented” (i.e. "globally-focused”, or “globally-infused”). Both types answer the following
requirements:

» correspond to didactic principles of teaching and learning;

* teach how to learn;

+ stimulate freedom of self-expression;

* ensure a blend of emotional and intellectual involvement,

« stimulate cooperative skills, alongside with a sense of personal responsibility;

« employ this or that principle and mode of integration (cognitive universals being one of
the main integrating principles) so as to make cognition a more profound and economic
process;

+ use alternative assessment contributing to the development of self-esteem and creative
abilities;

» create a discipline-related perspective of the world.

Besides, a truly "global” lesson should possess a number of distinguishing features, which
a globally-oriented lesson may not have:

+ No matter whether it is part of a traditional curriculum or part of a cross-disciplinary
course, a global lesson is a blend, a place where two or more disciplines meet, equally
relevant, none serving as a mere background to the others.

* The lesson teaches students to establish connections between interrelated systems
(economic, ecological, etc.) and to make informed decisions concerning vital issues of
survival.

* The lesson is based on one or more metaconcepts, such as conflict, change,
interdependence etc.

» Thelesson contributes to the shaping of a multifaceted picture of the world. This means
that the phenomena of life are viewed simultaneously in different perspectives, e.g.: a
contemporary perspective vs. a historical one or a scientific vision of a phenomenon vs.
a poetic metaphor which encompasses its essence.

The opening stage of language learning (at least the first few weeks of it) provides
enough language material for globally-infused classes, but not enough for “global” classes
as such. That is why this paper describes the “global potential” of a language class. For the
same reason, we rely on the native language to provide meaningful contexts (though it
had better appear in writing, while the use of oral Russian in class should be brought to a
minimum).

The opening stages of English as a first or second foreign language at secondary school
equips early adolescents (11-12 year-olds) with the necessary basic skills and functional
competences. To make language learning personally meaningful, it is vital to appeal to the
learners’ awareness of the world, that is, to “global content”, which includes the so-called
"global topics” (issues, problems) [2, 3, 4] but covers a much broader area. The educational
potential of a language class for adolescent beginners (the first 3—4 months of instruction)
brings into play three levels of global awareness:

— that of knowledge acquisition and attitude formation, related to global issues;

— that of “cognitive universals”: analogy, classification, generalization, etc.;

— theinner global potential of language as an academic discipline, that is, some elements
of a linguistic picture of the world [1].

On all the three levels globally-oriented goals go hand in hand with pragmatic goals,
that is, teaching survival English against the background of the target culture.

In terms of the first level, pedagogical strategies used in a class for beginners may shape
the following competencies and attitudes:

» using the map of the world;

+ establishing connections between countries and people’s names; authors and books,
cities and the language spoken there;

+ a palate for intellectual challenges;

» acknowledging that a language can express any idea, but a word-for-word translation
violates the norms of a language;



« seeing similarity of intention behind different wording and rendering the same intention
in a different way;

« awareness of the fact that every language reflects the world at a slightly different
angle;

* immunity to linguistic chauvinism;

« observing certain rules of verbal behaviour in the context of the target culture, etc.

Naturally enough, we rely upon integration, bringing together academic disciplines
across the curriculum: geography, history, literature, etc.

The examples below show how it can be done in a class for beginners. (That is why we
often use the native tongue of the students — to give the necessary directions or attention
pointers, to provide meaningful context, to motivate the learners. But it is desirable that
Russian should appear in printed form, while Russian spoken in class should be reduced to
discreet proportions.)

1. Quiz: 3Haete nun BbI aBTOPOB 3TNX KHUr? Name (Ha3oBuTe) this or that book.

Example: “Book 1. | know the writer! His (Her) name is..”
or: “| know this book, but | don‘t know the writer. | can‘t give you his (or her ) name.”

1. "Mayrnun” The Grimm Brothers
2. "MpwkntodeHns Toma Corepa” Astrid Lindgren

3. "KapncoH, KOTopbIn XMBET Ha KpblLle” Lewis Stevenson

4. "bpemMeHcKkme My3blKaHTbl” Mark Twain

5. "Mspw MonnunHc” Ann Travers

6. “MaTHagUATUNETHUM KanuTaH" Alexander Pushkin
7. "BUHHN-TTyx" Jules Verne

8. "Anuca B cTpaHe yynec” Rudyard Kipling

9. "OctpoB cokpoBmLL” Lewis Carroll
10. "PycnaH u Miogmumna” Alexander Milne

The target language skills: using the structure “/ know / | don’t know"” and possessive
pronouns.

(The learners, who have only had a few weeks of English, will be able to read the names
of the writers but will not understand most of the titles of the books, which are therefore
given in Russian. That is why, instead of naming the books, the students merely give their
number, to avoid Russian. Of course, titles like “Ruslan and Ludmila” can be given in English,
t0o.)

2. Learn to answer the questions: Koro? Komy? Kem? O kom? This poem can help
you. 310 pugMOoBKa 0 TOM, YTO BCe JI0AN HYXKHbI BpYr ApYrY.

The target language skill: using

objective pronouns. I need him. You need me.
The rhythm ensured by the meter
of the verse makes it easier to prac- I need them. You need us.

tice the use of the objective pronouns
in the unstressed position after other
verbs. And you?

Besides, the rhyme is an unobtru-
sive way of bringing all the objective
pronouns (except it) into a system.

| need her. And we need you, too.




3. Mpurnacute apy3eri oTnpaBuTbCs ¢ BaMu B nyTeluecTeume: “Let’s go to... And then
we can go to..."”. Use the map!

The target language skill: using the verb to go in its less obvious meaning (not only
maTy, but also exars). It emphasizes direction (from here somewhere else), which helps
to differentiate it from come. Using the names of various countries is a lexical skill, also
targeted in this task.

4. Have a dialogue. CobecegHuk
CKaXkeT, U3 KaKoW OH CTpaHbl.
Mpeanoxute NoroBopuUTb ¢ HUM
Ha ero pogHoMm s3bike. Use the
sample:

The target language skill: using
geographical names as nouns and adjec-
tives: “Germany — German”.

Besides, the task has an educational value — that of
differentiating between the names of nationalities (Mexican) and languages (Spanish).

—lam glad to
meet you. Let's speak
English. (Let's speak
French.)

— Hello!
lam from
Canada.

5. MocmotpuTte Ha KapTUHKKM 1 ckaXnTe, C KaKOV CTPaHOW acCOLMMUPYETCS Kax-
Aas n3 Hux. Say it in English.
Examples: It is in America. It is Spanish. They are Russian. He is German.
(A Japanese kimono, the Statue of Liberty, St Basil’s cathedral, the Eiffel Tower, a
matryoshka, a matador in the bullring, etc.)



The target skill: using geographical names as nouns and adjectives.

Thus, looking at the picture of St Basil's cathedral, a student can say: “/t is Russian.” or:
“Itis in Russia." But educationally it is a more challenging task: it requires some background
knowledge of world cultures.

6. Kpatko oTBeTbTe MO-aHINIICKM, B KAKOM BO3pacTe YesloBeKy rnopa:
a) MomTn B LKOAY;
b) HavaTb 3apabaTbiBaTh cebe Ha KapMaHHble Pacxofbl;
C) Mony4nTb Npodeccmio;
d) HaumHaTb NoMoratb B paboTe Mo goMmy;
€) HauMHaTb M3y4aTb UHOCTPAHHbIE A3bIKY;
) >XeHUTbCS UK BBINTU 3aMYX U T. 1.
Use: When he /she is...
The target language skill: using numerals.

7. CooTHecuTe cobbITHS U [4aTbl: HA30BUTE HOMeP COBbITUS U CKaXKMUTe, KOT4a OHO
npowu3sowno. HazoBute gatbl COBbITUI, O KOTOPbIX:
a) Bbl 3HaeTe LOCTAaTOHHO MHOIO;
©) o KoTOpbIX Bbl 3HAETE Maso;
B) O KOTOPbIX Bbl XOTeNM Obl y3HaTb NobonbLLE.
The target language skill: using numerals.

1. OTeyecTBEHHas BOMHa NpoTMB HamoneoHa 1492
2. Top poxperusa A.C.IMywkrHa 1812
3. OkoH4aHue Benvkon OTe4ecTBEHHON BOMHbI 1969
4. MepBbIN NONET 4YeNOBEKA B KOCMOC 1945
5. OTKpbITNE AMepuku Xpuctodopom Konymoom 1799
6. MNepBbln YenoBek Ha JlyHe 1961

8. Bor kak ntoan MoryT pacckasatb apyr Apyry, OTKYAa OHU:
— Hello! My name is John. | am American. | am from the USA. | speak English.
- Glad to meet you, John. And my name is Anna. | am from ltaly. | speak Italian and
English.

ATenepb NpeacTaBeLTe, YTO MOMM Obl pacckasaTh 0 cebe 3TV repom KHUT U MyNETPUIbMOB!

+ Cipollino [t -]

 Mickie Mouse

« Cinderella

+ Donald Duck

« Peter Pan

+ Winnie-the-Pooh.

Use these phrases:

“Hello! | am from a book (from a film). | am
(not) a boy (a girl). | am big (little). | am from..
| speak..”

This task is meant for elementary schoolchildren.

Every student is asked to make a short speech introduc-

ing himself / herself to the group as one of the afore-men-
tioned characters. The others are to guess which character is being impersonated.

With teenagers the characters will be different (Robin Hood, D’Artagnan, etc.)

Now let's consider the second level — that of developing universal cognitive skills. By
these we mean mental skills and intellectual operations, such as identifying, classifying,
selecting and grouping, comparing or doing analogies, etc. These competences are global
in so far as they are cross-curricular and indispensable to any process of cognition.

Within the language scope of the first few months, we can offer at least the following
types of strategies:




1. Doing analogies (“A" is to “B" as “C" is to “D")

v ion = "Here”: th
go: there = come: .7 a question ere”: the
answer
meet: meat = no: ..? a telephone: to phone = a pen: ...
give: take = start: .2 Jack: his =you: ... ..?

2. Analysis + synthesis: drawing conclusions

[lorapganTech, 0 YeM CrpaLlMBaeT roBOPALLUM.
— Ishe.?—Yes, heis. He has no time.
— Are they from ..? — Yes, they are. They are Spanish.
— Areyou..? — No, | am not. | am Canadian. But | speak French.
— Arewe ..? — No, we are not. We are in time.
— Areyou..? — Yes, | am. | need a doctor.
Kak Bbl lyMaeTe, 13 KakoWn CTpaHbl MOXET ObITb KaX bl FOBOPSLLAIN?
Use the word from = u3.
Example: He (she) is from Britain.
Let’s speak English. | dont know Russian.
Let's speak English, not Russian. | need it. | am a student. | try to speak English all the time.
MpocnyLwawnTe AManorm 1 ckaxuTe, COrfacHbl M roBopsiLLme Apyr C APYroMm.
— Let's buy a computer.— We "need a computer.
— Let's give her a bag.— She has ‘many bags.
MpocnyLamTe MOHOMOMN U CKaXuTe, KakoB 3TOT YeNOBeK:
~  TOTOB MNOLENUTLCS MNOCNEAHUM,
—  [yMaeT Tonbko o cebe,
—  MPaKTUYHbIV YenoBeK, KOTOPbIV BCEra HAWAET BbIXOL U3 MONOXEHNS:
a) lcan't give you my pen. | have one pen. Use my pencil. It's good. It's black.
b) It's a good bag. It's big. Take it. You need a big bag.
¢) I need a map, and you need a map. But we have one map. We all need it.
All right, take it. | can wait.
MpoyrTanTe AManor 1 CKaxuTe, Nerko M ofLHOMY 13 cobeceHMKOB yroauTb. Mpoyn-
TanTe BCNYX (hpasbl, AOKA3bIBAOLLME, HTO Bbl NPaBbI.
- Whatis it?
— It's a pie. Take it. It's good.
- Ohno!
- Why not?
— It's bad! Itisn't an apple pie! And what is this? Tea?
— Oh no, it's coffee. It's good and hot.
— Oh, it's black coffee. And | like white coffee. | need milk!
Listen and say: It is strange. or It is natural.
a) She hates school. She wants to be a teacher.
b) He lives in Mexico. He doesn’t speak Spanish.
¢) Sheis from Canada. She speaks French.
MpoymnTanTte HaboPbl NPEANOXEHNIA U CKaXKMTE, HTO U3 HUX MOMYy4aeTcs: Auanor unm
MoHorIor (@ MOXeT ObiTb, 1 TO U Apyroe?). HaauTe Bce Amanoru (y4ture, 4To permkm
He 006s3aTenbHO AenaTcs NopoBHY!) 1 BOCNMpOoW3BeamMTe AMANori B napax.

We need a computer. But we can't use a computer.
We can learn to use it. It takes much time.

I'm busy now. | can't listen to you. | can't answer
your questions. Please, wait a minute.

She hates oranges. Give her an apple. She likes big red apples.
| like them too! Take an apple! We have many apples.




3. Decision-making
+ Kak Bbl gymaeTe, LOCTAaTOHHO N YENOBEKY U CEMbE UMETb OLIHY TakyIo BeLllb (Hanpu-
Mep, @ computer) Unm ny4uie, 4Tobbl Ux bbino noborbLie (computers)?
(dog, dictionary, car, book, bag, etc.)
The target language skill: using nouns in the singular and plural.
+ Tcnxonorudecknn Tect. Read the questions in Russian and answer them in English.
Use this model: “| am a good (bad) ..er.”
— TpUXoAMNOCh N BaM 0OBACHATL YTO-TO TOBAPMULLLY, €CII OH NPOOoen 1 NPonycTun
BaXXHbI MaTepuan?
— YMeeTe N Bbl ODBACHATL YETKO W LOX0O44YMBO?
— HpaBuUTCS N BaM y4mnTb KOrO-TO YeMy Obl TO HY Bblno?
The target language skill: generating derivatives of the verb + -ertype.

4. Selection and grouping:
Use the table. CkaxuTe, 4to Bbl AymaeTe:

a) o 4enoseke, KOTOPOMY OAMHOKO .. has (to) come in time.

b) o 4yenoseke, HeHaBMOALLEM OOMALLHNX ... needs (to) be late.
>KMBOTHBbIX .. likes (to ask) for help.

C) O 4enoBeke C LMPOKMM KPYro30poMm .. hates (his) friends.

d) o xopouwem nucatene .. can many friends.

e) o 4Yenoseke, MOMHSLLEM CBOVX ApYy3ein ..can't them.

f) o TanaHTIVBOM y4uTEne .. reads cats and dogs.

g) O CHaCTIMBOM YenoBeke .. Writes (to help) his friends.

h) o nyHkTyansHOM YenoBeke .. knows (to) answer every question.

i) 0 u4enoBeke, NPUBbLIKLIEM MOMaraTbCsa .. phones | all the things he needs.
NNLWb Ha cebn .. tries good books.

j) 06 3roucre many things.

For instance, you can say about a slow student: He (she) can’t answer every question.
But he (she) tries to learn.

5. Selection + ranging (continued)

Koro Obl Bbl BbIOpanu cebe B Apy3bsi?

(I need a friend who ... I like / hate people who ....)

Work in teams. OnpefienuTe, Kakve Ka4ecTBa Bbl LieHUTe Honblue BCero.

Now let us move on to the third level — that of the global potential of language as an
academic discipline. The opening course of a foreign language should not only contribute
to the shaping of a multi-faceted picture of the world as shown in the examples above, but
is supposed to start developing a discipline-related (i. e. linguistic) perspective. It offers the
learner a new vision of the mother tongue against the background of the target language.
Thus, it helps to establish associations between versions of the same name in different lan-
guages and cultures, to identify semantic relationship between words of different meanings,
to discover the etymology of a word, to arrive at the notion of idiomatic grammar structures,
to show that adequate translation can hardly be word-for-word translation, etc.

Read the examples below:

« "Back translation. Close the Russian text and translate the short texts into Russian.

Y70 HY>KHO NepecTaBnTb, [0OABUTL UM yOPaTh, HTODbI PYCCKMIA TEKCT 3BYHas €CTECTBEHHO?

Then close the English text and translate the short texts back into English. E.qg.:

| like the question. It's a good question.
But | need time to answer it.— All right, |
can wait.

Bonpoc MHe HpaBMTCA. 3TO XOPOLUMI BOM-
poc. Ho, 4TOObI OTBETUTL Ha HETO, MHE HYXKHO
Bpemd.— XopoLlo. 1 Mory NofoXAaatb.




+ Find the relatives of the first word in each line.

School: ckynuTb, cxonactka, WKoNsp, CKybNTop.
Student: study, cTyneHb, CTyaus, WTYOAUPOBATb, CTYAEHbIN.

« Adictionary is a book that teaches you the words you don’t know. Find other words inside
the word dictionary. For example, you can find many words inside the Russian word
cJioBapb: BOp, CaJlo, POB, J10Ch, COfb, POJIb, POCA, OBasl, Bpasib, COBa, CBOPA, BasibC U
T. 4. NwmTe B cnose dictionary He TONbKO Ha3BaHWS NPeMETOB, HO U Ha3BaHWS feu-
CTBMI U Ka4ecTB, a Takxke CyxXebHble CJIoBa.

Possible answers, depending on the beginners’ vocabulary: in, on, it, at, no, not, try, cry,
dry, tidy, toy, cat, rat, car, can, can't, act, art, action, day, dirty, diary, tray, air, etc.

+  Kakoe 13 AByx NpenfioxeHW B KaXXAOM BbICKa3blBaHWUM TpyAHee ANs aHMNYaHWHa,
MII0XO rOBOPSLLEro No-pycckmn? OOBACHWUTE, Kakyto OLIMOKY OH MOXET caenaTb.

— Y MeHs aBa cnoBaps. f Nofb3yloCh UMW KaXAblA AEHD.
— MeHsa 30ByT [IxoH CMUT. S 3HalO TpU f3blka — AHMMUUCKUIN, PPaHLY3CKUA U
PYCCKNA.

+ Ectb nmeHa, KoTOpble BCTpeYaloTCcsl BO MHOMMX fi3blkax, HO MULYTCA W 3By4aT Be3ge
HeMHOro no-pasHoMy. Hanpumep: Kate — Karg, Ann — AHs, Jane — XaHHa n T. L.
Hanpure K Kaxxgomy aHrmUMCKOMY MMEHM ero “poaCcTBEHHNKOB” B APYrMX A3bIKaX.

English Russian German French Italian Spanish
Peter Nocnd NoraHH Mosb [>xakomo XyaH (Juan)
Paul retp Akob XKopx [>XoBaHHM Xoce (Jose)
John NBaH leopr Xozed I>xysenne Mabno

Joe (Joseph) AkoB Maynb Mbep Ixopaxo Xopxe (Jorge)
Jake (Jacob) leoprum Vosed XaH Maono Menpo
George MNaBen MeTep Kak Mbetpo [wero

CbirpaiTe B Urpy-yragaviky. Hanpumep, Kaxzbli 4ieH KOMaHIbl peaiaraeT ConepHMKy
3apady-nponopumio. Use the table!

For example: German: VloraHH = Spanish: ...?

Thus, a few dozen words and structures may help the learner, as William Blake said, “to
see the world in a grain of sand and eternity in an hour.”
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